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My Teaching Context 2

My Name is Elliott Hall
and I am the specialist technican in

Wearable Technology
at the Digital Leaning Lab in the  

London College of Fashion



Context and the Challenge 3



Research Question and Aims 4

How can a structured workflow incorporating 
scaffolded and flipped learning models 

enhance student autonomy and teaching 
efficiency in technical education?



Research Aims 5
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Initial Concept | Learning Pathway 6

Steps Taken, In Order End Goal



The 'Learning Pathway Document' and its Core Elements 7

A copy of the 'Learning Pathway Document', will be available to download for review in the chat during the Q&A interim.

Step 1

Student Independently 
Completes Section One

This section outlines the student's 
goals for their project, detailing their 
current skills and expectations while 

setting a foundation for 
development.

Step 2

Student with Technician
Completes Section Two

This section introduces the student to the 
technical area, enabling the technician to 
highlight missed opportunities, manage 

project expectations, and establish 
realistic timelines.

Step 3

Student Completes 
Daily Log Entries

This section serves as a log of major 
breakthroughs, unexpected problems, 

and their solutions, allowing the 
technician and academic team to 

track progress.



Core Pedagogical Methodologies 8

Known ADHD 

Support Tools

Universal Design for  

Learning Best Practices

Scaffolded Learning

Methodologies

Flipped Classroom

Methodologies



Tools & Known ADHD Support Mechanisms 9

Known supportive tools for students with ADHD (Betteridge, 2024; Advance HE, 2025; CAST, 2024; Zelenka, 2017)

Regular Scheduled
1-to-1 Reviews

Checklists &
List Building

Technician
Accountability

Broken Down
Negotiated Milestones

Consolidated Information
& Visual Aids

Agreed-upon Tutorial &
Workshop Planning



Inclusive Design, Supports All Students. 10

 "Training in inclusive practice and learning aids the 
development of a clear and coherent educational 
programme for all students... UDL is particularly 

helpful for students and lecturers as the strategies 
are simple to implement, can have a positive impact 

on the learning experience of all students..." 
(Advance HE, 2025, n.p.)



Universal Design for Learning (UDL) 11

CAST (2024) Top 5 UDL Tips for Fostering Expert Learners. CAST Inc. 

Available at: https://www.cast.org/products-services/resources/2017/udl-tips-fostering-expert-learners (Accessed: 24 January 2025).



Scaffolded Learning 12

Figure 1. Office of Curriculum, Assessment and Teaching Transformation. (2025) Scaffolded Learning Process.



Flipped Classroom Model | Implemented Information Structure 13
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Flipped Classroom Model 14

Figure 2. Lo, C. K. (2017) flipped classroom instructional model.



Comprehensive Breakdowns 15

https://ehall.myblog.arts.ac.uk/2025/01/01/my-learning-pathway-document-arp/



Initial Project Plan and Iterative Change 16

Orginal
The Action
Research

Cycle

Step 1
Define the

problem and
frame research

questions

Step 2
Collect data
and decide

how teaching
could be 
changed

Step 3
Implement the

selected
changes to

teaching

Step 4
Monitor and
evaluate the

changes made

Step 5
Review and
reflect upon
the changes,

Repeat cycle if
necessary

Step 1
Define the

problem and
frame research

questions

Step 2
Collect data
and decide

how teaching
could be 
changed

Step 3
Present

changes to
teaching

Step 4
Analyse and
evaluate the

feedback
received

Step 5
Review and
reflect upon
the changes,

Repeat cycle if
necessary

Altered
Action

Research
Cycle

Slightly
Altered
Here!



Data Collection Methods | Dual Collection 17

In-Person Qualitative 
Student Focus Group

Follow-Up Anonymous 
Quantitative Questionnaire

More in-depth breakdown of the design and considerations of the focus group and questionaire can be found on my blog post: "Focus Group & Questions | ARP"



Summary of Focus Group Findings – Reflections 18

“...with a lot of these projects, I found it very 
overwhelming being like, I will never achieve this 

project. I’m fully aware that this is too big. And then 
if it was broken down into little tiny tasks, we’re like, 

hey, wait a second, that’s very achievable.”
(Hall, 2024b, p.27)



Summary of Focus Group Findings – Reflections 19

“…it’s really useful for people who are 
neurodivergent, because you can basically forget 

within a second and get so immersed into another 
task and another part... and another part... that you 

forget what... the supposed outcome [was].  
{Group Agrees}”(Hall, 2024b, p.12)



Positive Feedback Summary 20

1) Students appreciated the structured approach of the document.

2) It helped them articulate ideas and  communicating ideas to academic teams.

3) Students felt it would help them, manage their projects effectively.

4) Making projects more achievable by breaking them into smaller steps.

5) Feedback confirmed the document acted as a helpful roadmap for large, complex projects.

6) The feedback reinforced of creating accessible learning materials that benefit all students.



Negative Feedback Summary 21

1) The document was seen as text-heavy and overwhelming by some students.

2) A greater focus on visual elements was recommended, such as drawings and imagery,  
to enhance understanding.

3) Students suggested the inclusion of more support with time management, 
like integrated timelines.



Quantitative Data & Analysis | Q1 22

Hall, E. (2024a) Follow-Up Student Quantitative Survey Image 1.



Quantitative Data & Analysis | Q2 23

Hall, E. (2024a) Follow-Up Student Quantitative Survey Image 2.



Quantitative Data & Analysis | Q3 24

Hall, E. (2024a) Follow-Up Student Quantitative Survey Image 3.



Changes Based on Feedback 25

1) More visually engaging and less text-heavy.

2) A greater focus on visual elements, such as drawings, imagery and diagrams.

3) Develop additional resources to support with time management, like integrated timelines. 

4) Creating a clear onboarding process.



Evaluation and Reflection 26

Student Centered Design Accessible Design Practices

Visual Aids
Clear

Communication

Structures Support



Evaluation and Reflection 27

Despite A
Small Sample Size.

Feedback was
Overwhelmingly

Postive.

Excited to See
How This Time Saving

Will Benefit.

Whilst Providing More 
In-Depth Project Support

& Student Autonomy.



Conclusion and Next Steps 28

Implement the Revised 
Document

Continue to  
Collect Feedback

Continue to Gather
& Analyse Data

Apply My Findings
to Other Teaching Resources

Further Refine the 
Document & Workflow

Share these Findings 
with Colleagues



29Q&A

I hope my presentation has peaked your 
interest in to the possibilities that my ARP has 

to offer technical education. For a more  
in-depth breakdown please consider taking a 

look at my blog ehall.myblog.arts.ac.uk 

I invite you to ask any questions you may have.
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